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ABSTRACT 
 
This research aims at proving whether or not the implementation of Critical 
Debate Technique improves speaking skill of the eleventh grade students of 
SMA Negeri Terpadu Model Madani Palu. The sample are class XI Science 
1 students as the control group and XI Science 2 students as the experimental 
group. Each class consists of 27 and 25 students respectively. They were 
selected by using purposive sampling technique. The researcher employed 
quasi-experimental research design where the two groups were given pre-test 
and post-test. There are two variables; the implementation of critical debate 
technique as the independent variable and the students’ speaking skill as the 
dependent variable. The result of the research showed that the 
implementation of critical debate technique gives significant improvement to 
the students’ speaking skill. The mean score of the experimental group 
before the treatment is 67.60 while the control group’s is 65.92. After the 
treatment, the mean score of the experimental group is 75.40 and the control 
group’s is 66.67. It is also shown that the t-counted(6.03) is greater than the t-
table(2.00) at the level of significant (p) = 0.05 and degree of freedom (df) = 
50 . Thus, it can be concluded that the hypothesis is accepted. In other words, 
critical debate technique improves the eleventh grade students’ speaking 
skill. 
Keywords:Speaking Skill; Improve; Critical Debate Technique 
Penelitian ini bertujuan untuk membuktikan apakah penerapan Critical 
Debate Technique meningkatkan kemampuan siswa kelas sebelas SMA 
Negeri Model Terpadu Madani Palu dalam mengembangkan kemampuan 
berbicara. Sampel penelitian ini adalah siswa XI IPA 1 sebagai grup kontrol 
dan siswa XI IPA 2 sebagai grup eksperimen. Keduanya dipilih 
menggunakan teknik purposive sampling. Peneliti menerapkan desain 
penelitian quasi-experimental dimana kedua grup tersebut diberikan pra-tes 
dan pasca-tes. Ada dua variabel; penerapan Teknik Debat sebagai variabel 
bebas dan berbicara siswa sebagai variabel terikat. Hasil penelitian 
menunjukkan penerapan Teknik Debat Kritis memberikan peningkatan yang 
signifikan terhadap kemampuan berbicara siswa. Nilai rata-rata grup 
eksperimen sebelum perlakuan adalah 67.60. Setelah perlakuan, nilai rata-
rata grup eksperimen adalah 75.40 dan nilai grup kontrol adalah 66.67. Hal 
tersebut juga menunjukkan bahwa nilai hitung t (6.03) lebih tinggi 
dibandingkan nilai table t (2.00). Maka, dapat disimpulkan bahwa Teknik 
Debat Kritis meningkatkan kemampuan berbicara siswa. 
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INTRODUCTION 
English has become the most common foreign language used for communication among 
people in the world as it is the most frequently used language in international conference. It 
means that English is important to learn because it is needed as the medium of 
communication. 
There are four language skills that must be mastered by students when they learn 
English. They are listening, speaking, reading and writing. The four skills are important, 
speaking also as important as other skills because by speaking students are able to express 
their idea, feeling and expression to everyone around the world. In addition, they can gain 
better preparation for applying job, enrolling competitive university, or participating in 
international communities. By these reasons, consequently speaking is crucial for English 
learning. 
Speaking also has many purposes. According to Richards and Renandya (2002), 
speaking is used for many different purposes, and each purpose involves different skills. We 
may use speaking to describe things, to complain about people’s behavior, to make polite 
requests, or to entertain people with jokes and anecdotes. Thus, speaking skill is very 
important to enable students to communicate effectively through oral language. 
Based on the researcher’s preliminary research conducted at SMA Negeri Model 
Terpadu Madani, most of the eleventh grade students found some difficulties to express 
their ideas, thought, and feelings. In terms of speaking, they were difficult in expressing 
ideas using accurate grammar and vocabulary. The problems that were found include 
components of speaking which are accuracy, fluency and comprehensibility. 
In accuracy problems, the students lack of pronunciation and grammar. They were also 
still confused in using appropriate vocabulary in a sentence. In fluency problems, students 
found that their speech is halting when they speak English. They could not handle the 
situation and they found hard to grope the next words to speak. Students tended to be 
hesitating in expressing their ideas. They tended to be silent for a long time and thought 
about what and how to express their ideas. Meanwhile in terms of comprehensibility, the 
students struggled to make others understand what they were saying. The expression of the 
students was not easily understood. They lacked of language control as they show errors in 
speech that generally block comprehensibility. Additionally, students tended to feel bored in 
learning English due to the way of the teacher in teaching English. Students were less active 
in teaching and learning activities. The students only listened to the teacher explaining the 
material. 
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After identifying the problems above, the researcher proposes to find for the solution. 
Based on the researcher’s experience as a debater, students who joined English debate club 
and competition would produce better speech and actively involved in discussion. It is 
because the students get more practices, peers, exposures, activities, and the critical topic 
that encourage them to speak up. According to Mirra et al (2016), debate, with its focus on 
controversial current issues and its strong connection to social, political, and legal dialogue 
and action, is a critical literacy practice uniquely situated to encourage the simultaneous 
development of both academic and critical literacy skills. 
Furthermore, debate trains students to have pairs in speaking, group and individual 
work. It allows students to form groups of two or four in which they will share the 
responsibility of getting the job done and doing the planning, preparation and presentation 
of their consxtructed information as a team. As Kidd. (2002) states “Debate is an excellent 
way of improving skills and is particularly helpful in providing experience in developing a 
convincing argument.” Student can speak better when they can organize their presentation 
sequentially chronologically and thematically. Through debate, students will practice to 
organize their speech including their comprehension, fluency, vocabulary, pronunciation, 
and grammar around problems and solutions, causes and results, and similarities and 
differences. 
By applying critical debate technique, furthermore, students would be able to increase 
their motivation, enhance their skill, promote critical thinking, and develop communication 
proficiency. Besides, the debates expose the class to a focused, in-depth, multiple-
perspective analysis of issues. Because critical debate has added dimension of requiring 
students to assume a position opposite to their own, they encourage students to challenge 
their existing assumptions. It encourages students to practice their English in real 
communication. 
Concerning the problems above and the advantages of debate, the researcher decides to 
bring the idea of critical debate as a treatment to improve the students’ speaking skill of the 
eleventh grade students at SMA Negeri Model Terpadu Madani Palu. 
According to Barkley, E.F  (2005), critical debate is a fairly complex Collaborative 
Learning Technique (CoLT) and thus requires sample preparation. In a critical debate, 
individual students select the side of an issue that is contrary to their own views. They then 
form teams, discuss, present, and argue the issue against an opposing team. From the 
definition above it can be concluded that basically critical debate is much likely same as a 
debate as a clash of arguments between two teams, the affirmative team and negative team, 
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to solve a problem. Only the differences why is it call critical debates is because in critical 
debate the motions that is given tend to be more difficult and requires more critical thinking 
to debate, they also can not choose the motion based on their own views. They cannot 
choose what side should they support because they should support the side that is contrary 
to their own views. 
Preparing for, participating in, and listening to debates offers many benefits to 
students. Debates can increase motivation, enhance research skills, promote critical 
thinking, and develop communication proficiency. Referring to the statement from Barkley 
(2005), the researcher assumed that a critical debate attracts the students’ good preparation 
and participation in order that the debate process runs well. Besides, the technique demands 
the students to have deep analysis in certain problems, strong argumentations and 
statements, multiple perspectives, and deep thinking in facing problems. Moreover, critical 
debate also builds the students’ awareness of appreciation for diversity and develops 
tolerance for other viewpoints which may appear in the process of discussion. On the other 
hand, people hold debate for a number of possible reasons: to convince other people that 
his/her opinion is better, to listen to what other people think of an issue, to find which 
solution is the best for a problem, etc.  
Speaking activities in the classroom must be designed in such a way in order students 
can complete speaking tasks with fluency.In the pre activity, Nuraeni (2014) stated that the 
researcher will need to motivate the students as well as to make warming up activities. This 
is intended to attract students. Evoke their attention and lead them to the topic discussed. In 
this activity, the researcher will ask the students to prepare their group. Thus, the researcher 
feels easy to manage the class and control the students in teaching and learning process. 
In the while activities, the students will be asked to make a case building of one motion 
with their group and determine who will be the first, second, and third speaker, the 
researcher needs to control and help them such as its pronunciation and sentence building. 
After finishing the discussion with their group, they will present their argument 
individually. In this situation, the students will make mistake and errors. The researcher will 
not correct them directly. He will let them speak freely. Thus, students do not feel burdened 
and are forced to express their ideas and arguments. 
At the end of the class, the researcher will reinforce the students toward the topic or 
motion discussed. The researcher may also ask the students about their difficulties during 
teaching and learning activities through debate technique. In this situation, the students are 
expected to feel free to express their problem. The teacher will discuss their problem and 
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find out the solution.  The most important thing is the researcher need to clearly conclude 
the material. 
An interesting implication of speaking is the English teacher must provide some 
chances to the students to practice their speaking abilities through debate. Teachers have to 
change the model of teaching to be a learner centered strategy which allows their students to 
participate actively in the classroom. As Brown (2000: 7) states “Teaching cannot be 
defined apart from learning. Teaching is guiding and facilitating learning, enabling the 
learner to learn, setting the condition for learning”. 
Students will be given all the necessary steps to be executed as follows. First, 
researcher will regulate the students to speak one at a time and prove their argument. 
Second, researcher will develop a very controversial question relating to the material. Third, 
the student will be divided into two groups (Proposition and Opposition) and each group 
consists of three people. Fourth the debate will start by allowing the first speaker of 
proposition group to present his/her views, this step is called opening argument. When the 
debate takes place, the other participant will be encouraged to note the debate such as 
arguments and rebuttals. Fifth, the winning group will be decided. Students will discussed 
what they experience in debate. Lastly, the students will identify the best argument based on 
their point of view. 
 
METHOD 
In conducting this research, the researcher employed quantitative method in the form 
of quasi-experimental research design, specifically non-equivalent control group design. 
There was one experimental class and one control class in this research taken through 
purposive sampling technique. The experimental group was treated and the control one was 
not. Moreover, both of the groups were given a pre-test and post-test. Arikunto (2008) 
proposes the design of this research as follows: 
experimental group O1          X          O2 
 control group    O3                                    O4 
where O1 and O3 are pre-tests, X is treatment, and O2and O4 are post-tests. 
The population of this research was the eleventh grade students of SMA Negeri 
Model Terpadu Madani Palu particularly the eleventh graders consisted of 129 students. 
The samples were XI Science 1 as the control class and XI Science 2 as the experimental 
class.In relation to the topic of this research, the dependent variable was the students’ 
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speaking skill and the independent variable was the implementation of critical debate 
technique. 
 In collecting the data, the researcher used two tests as the instrument of this research 
which were pre-test and post-test and a voice recorder. The pre-test was used to find out the 
students’ prior speaking skill before the treatment was conducted. The pre-test used are 
questions about topic related to their contextual life. After conducting the treatment, the 
students were given the post-test to measure the students’ enhancement in speaking as well 
as to find out the effectiveness of implementing the critical debate technique. The pos-test 
questions are also related to their contextual life which can be found in the students text 
book. The voice recorder was used in order to record the students when speaking during the 
test to avoid mistakes in scoring their performance. 
Since this research is focused on the aspects of speaking which are fluency, accuracy 
and comprehensibility. The researcher used scale rating score to test the ability of students. 
The details of the rating score can be seen in the table 1: 
 
Table 1 The Rating Scores of Oral Test 
Komponen  Kriteria Skor 
Pelafalan 
(pronunciation) 
Lafal dapat dipahami meskipun dengan aksen tertentu. 4 
Ada masalah dalam pengucapan sehingga membuat 
pendengar harus sangat focus dan kadang-kadang 
menimbulkan kesalahfahaman. 
3 
Sulit dimengerti karena ada masalah dalam pelafalan dan 
frekuensinya sering. 
2 
Hampir selalu keluar dalam pelafalan sehingga tidak dapat 
dimengerti. 
1 
Tata bahasa 
(grammar) 
Hampir tidak ada kekeliruan tata bahasa. 4 
Terjadi beberapa kekeliruan tata bahasa namun tidak 
berpengaruh terhadap arti. 
3 
Banyak terjadi kekeliruan tata bahasa yang mempengaruhi 
arti dan sering kali harus menyusun ulang kalimat 
percakapan. 
2 
Tata  bahasa sangat buruk sehingga percakapan sangat 
sulit difahami. 
1 
Kosakata 
(vocabulary) 
Kadang-kadang pelafalan tidak tepat dan mengharuskan 
penjelasan lebih lanjut karena kosakata yang tidak sesuai. 
4 
Sering menggunakan kosa kata tidak tepat sehingga 
dialognya menjadi terbatas karena kosakata yang terbatas. 
3 
Menggunakan kosakata yang salah sehingga tidak dapat 
difahami. 
2 
Kosa kata sangat terbatas sehingga tidak memungkinkan 
terjadinya dialog. 
1 
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Kelancaran (fluency) 
Dialog lancar, sangat sedikit menemui kesulitan. 4 
Tidak terlalu lancer karena menemui kesulitan bahasa. 3 
Sering ragu dan berhenti karena keterbatasan bahasa. 2 
Sering berhenti dan diam selama dialog sehingga dialog 
tidak tercipta. 
1 
Komprehensi 
(comprehensibility) 
Seluruh isi percakapan dapat dipahami meskipun sesekali 
ada pengulangan pada bagian-bagian tertentu 
4 
Sebagian besar percakapan dapat dimengerti meskipun 
ada beberapa pengulangan 
3 
Sulit mengikuti dialog yang dilakukan kecuali pada bagian 
depan dialog umum dengan percakapan yang perlahan-
lahan dan banyak pengulangan 
2 
Tidak dapat dipahami bahkan dalam bentuk dialog yang 
singkat sekalipun 
1 
Source: Adapted from KEMDIKBUD(2014: XVIII) 
 
FINDINGS 
 In presenting the data, the researcher took the data taken from the pre-test and the 
post-test of the experimental class and control class. The pre-test was administered before 
conducting the treatment and the post-test was administered after implementing the 
treatment. In the tests, the students of XI Science 1 and XI Science 2 were asked speak 
about the given topic. Then, the researcher assessed their performance by using the scoring 
rubric on table 1. 
There were 27 students of control class received the pre-test. Further, the researcher 
provided several topics for the students to talk about. The topics use are topics that relate to 
the material they got from school. The researcher used contextual topic to ease the student 
when preparing their speech After giving the topics, the researcher asked the students to 
choose one of the topic to present. The researcher suggested the students to choose the topic 
that related to their life the most The researcher asked the control class’ students to 
individually speak about the topic when the researcher was recording the students.   
Referring to the five scales by Nurgiyantoro (1995), the pre-test’s results of control 
class discover that there was only a student acquired 90 as the highest standard score and 
there were also three students acquired 85 in standard score.Those four students received 
“very good” category. On the other hand, there were 4 and 1 students in the “good” 
and“fair” category. Further, the other 6 students of the control class were categorized as 
“poor” as they acquired the lowest standard score of all. Further, it also can be obviously 
seen that from the total maximum score which is 540, the students’ obtained score was 356 
in total, and the students’ total standard score was 1780. 
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Table 2 The Pre-test Score of the Control Class 
No. Initials 
Speaking Components 
Obtained 
Scores 
Maximum 
Scores 
Standard 
Scores 
Categories 
Fluency 
Accuracy 
Compre 
hensibility P G V 
1. AKM 3 3 2 3 3 14 20 70 Fair 
2. AN 2 3 3 3 3 14   20 70 Fair 
3. ARG 4 4 3 3 3 17 20 85 Very Good 
4. AAS 3 3 2 2 2 12 20 60 Fair 
5. ANS 2 2 2 2 3 11 20 55 Poor 
6. ABN 2 2 2 2 2 10 20 50 Poor 
7. APD 3 3 3 3 3 15 20 75 Good 
8. CMC 2 3 2 3 2 12 20 60 Fair 
9. FNU 4 3 2 3 3 16 20 80 Good 
10. GY 3 3 2 3 3 14 20 70 Fair 
11. GB 2 2 3 3 3 13 20 65 Fair 
12. IAW 3 3 3 3 3 15 20 75 Good 
13. ICY 3 3 3 3 3 15 20 75 Good 
14, JJJ 3 2 2 2 3 12 20 60 Fair 
15. KN 3 2 2 2 3 12 20 60 Fair 
16. KF 4 4 3 3 4 18 20 90 Very Good 
17. M 2 2 2 3 3 12 20 60 Fair 
18. MF 2 3 2 2 3 12 20 60 Fair 
19. MWH 2 3 2 3 2 12 20 60 Fair 
20. NA 2 2 2 2 2 10 20 50 Poor 
21. NK 2 2 3 3 2 12 20 60 Fair 
22. PP 2 2 2 2 2 10 20 50 Poor 
23. PSQ 4 4 3 3 3 17 20 85 Very Good 
24. SE 2 3 2 2 2 11 20 55 Poor 
25. SAK 2 2 2 2 3 11 20 55 Poor 
26. VQD 4 3 3 3 4 17 20 85 Very Good 
27. ZIP 3 2 2 2 3 12 20 60 Fair 
 
After computing the students’ individual scores, in addition, the researcher 
calculated the classical students’ ability of the control class by using the formula stated in 
the previous chapter as well. To get the classical students’ ability of the control class, the 
researcher divided the total standard score by the number of the students. By having the 
formula, the classical students’ ability of the control class in the pre-test was only 65.92. It 
clearly indicates that the students’ speaking skill was adequate. 
Furthermore, the pre-test of experimental class was conducted on the same day. The 
results of the pre-test conducted in the experimental class showed that there were 6 students 
categorized as “poor” in the pre-test. Those students acquired 45, 50, and 55 respectively 
which are the lowest standard score of all. On the other hand, 16 students were in “good” 
and “fair” category because their standard scores were 60, 65, 70, 75, 80 and 85 
respectively. Meanwhile, there are only 3 students categorized as “very good” because they 
acquired 85 and 90 in standard score. Further, the results also show that the students’ total 
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obtained score was 338 while the maximum score was 500 in total. Besides, the students’ 
total standard score of the control class gained in the pre-test was 1690. 
 
Table 3 The Pre-test Score of the Experimental Class 
No. Initials 
Speaking Components 
Obtained 
Scores 
Maximum 
Scores 
Standard 
Scores 
Categories 
Fluency 
Accuracy 
Compre 
Hensibility P G V 
1. AAP 1 2 2 2 2 9 20 45 Poor 
2. AWU 3 4 3 4 4 18 20 90 Very Good 
3. AIM 2 3 3 3 2 13 20 65 Fair 
4. AV 3 3 3 3 3 15 20 75 Good 
5. AU 3 4 3 3 3 16 20 80 Good 
6. CF 2 3 2 3 2 12 20 60 Fair 
7. CB 4 3 3 3 4 17 20 85 Very Good 
8. DM 4 4 3 3 3 17 20 85 Very Good 
9. DS 3 3 3 3 3 15 20 75 Good 
10. FTF 1 2 2 2 2 9 20 45 Poor 
11. FAA 2 2 3 3 2 12 20 60 Fair 
12. GFT 2 3 2 3 3 13 20 65 Fair 
13. JC 3 3 3 3 3 15 20 75 Good 
14, KS 2 3 2 2 2 11 20 55 Poor 
15. KRD 2 3 3 3 2 13 20 65 Fair 
16. MFM 2 2 2 2 2 10 20 50 Poor 
17. MKS 2 3 3 2 3 13 20 65 Fair 
18. NM 3 2 2 2 2 11 20 55 Poor 
19. NR 3 3 3 3 3 15 20 75 Good 
20. OAF 2 2 2 2 3 11 20 55 Poor 
21. PEJ 3 3 3 3 3 15 20 75 Fair 
22. RAW 2 3 2 2 3 12 20 60 Fair 
23. RDS 3 3 3 3 4 16 20 80 Good 
24. VG 3 3 3 3 3 15 20 75 Good 
25. XM 3 3 3 3 3 15 20 75 Good 
 
The researcher used the same formula that was also applied in determining the 
classical students’ ability of the control class. It reveals that the classical students’ ability in 
the pre-test was 8,93. After administering the pre-test to the students, the researcher then 
conducted the treatment which was critical debate technique in teaching them to speak. The 
treatment was only conducted to the experimental group and lasted for eight meetings 
where each meeting took 1×45 minutes lesson. On the other hand, the control group was 
taught by using conventional method. 
From 32 students, there were 27 students of the control class received the post-test. 
From 27 students, there were 3 students gained 90 and 95 respectively in standard scores. 
Those students categorized as “very good”. Besides, 17 students were in “good”and “fair” 
category.7 students gained 50 and 55 respectively in the standard score meaning that they 
were in “poor” category.Further, it also can be seen that the students’ total obtained score 
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was 360, and the students’ standard score was 1800 in total.Further, the classical students’ 
ability of the control class in the post-test was 68.51. 
Table 4The Post-test Score of the ControlClass 
No. Initials 
Speaking Components 
Obtained 
Scores 
Maximum 
Scores 
Standard 
Scores 
Categories 
Fluency 
Accuracy 
Compre 
hensibility P G V 
1. AKM 3 2 2 2 2 11 20 55 Poor 
2. AN 2 3 3 2 2 9   20 45 Poor 
3. ARG 4 3 3 3 3 16 20 80 Good 
4. AAS 2 2 2 2 3 9 20 45 Poor 
5. ANS 2 2 2 2 2 10 20 50 Poor 
6. ABN 2 2 2 2 2 10 20 50 Poor 
7. APD 3 2 3 3 3 14 20 70 Fair 
8. CMC 2 3 2 2 2 11 20 55 Fair 
9. FNU 4 2 2 3 3 15 20 75 Good 
10. GY 4 2 3 3 4 16 20 80 Good 
11. GB 3 2 2 3 2 12 20 60 Fair 
12. IAW 3 3 3 3 3 15 20 75 Good 
13. ICY 3 3 3 3 4 16 20 80 Good 
14, JJJ 3 2 2 2 2 11 20 55 Poor 
15. KN 3 3 2 2 2 12 20 60 Fair 
16. KF 4 4 3 3 4 18 20 90 Very Good 
17. M 3 3 2 2 2 12 20 60 Fair 
18. MF 3 3 2 2 2 12 20 60 Fair 
19. MWH 3 3 3 3 3 15 20 75 Good 
20. NA 2 2 2 2 2 10 20 50 Poor 
21. NK 3 3 2 3 3 14 20 70 Fair 
22. PP 3 3 3 3 2 14 20 70 Fair 
23. PSQ 4 4 3 3 4 18 20 90 Very Good 
24. SE 2 3 2 2 3 12 20 60 Fair 
25. SAK 3 3 3 3 3 15 20 75 Good 
26. VQD 4 4 3 4 4 19 20 95 Very Good 
27. ZIP 3 3 2 3 3 14 20 70 Fair 
 
The researcher conducted the post-test in experimental class on the same day. As 
written on table 5, it can be obviously seen that from 25 students in experimental class, 
there was only one students get 55 in standard score and categorized as “poor”. 18 students 
were in “fair” and “good”category. The other 6 students gained 85.90 and 95 respectively 
in standard score. Those students categorized as “very good”. Further, the table also shows 
that the students’ total obtained score in the post-test was 377 while the standard score of 
the students in total was 1885 and the classical students’ ability of the experimental class in 
the post-test was 75.40. Moreover, by looking at the data of the control class, it can be 
inferred that the comparison of the pre-test’s results and the post-test’s results was slightly 
improved. Nevertheless, experimental class had improvement that is more significant rather 
than the control class had. 
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Table 5 The Post-test Score of the Experimental Class 
No. Initials 
Speaking Components 
Obtained 
Scores 
Maximum 
Scores 
Standard 
Scores 
Categories 
Fluency 
Accuracy 
Compre 
Hensibility P G V 
1. AAP 3 2 2 2 2 11 20 55 Poor 
2. AWU 4 4 4 4 3 19 20 95 Very Good 
3. AIM 3 3 2 3 2 13 20 65 Fair 
4. AV 3 3 3 3 3 15 20 75 Good 
5. AU 4 4 3 4 4 19 20 95 Very Good 
6. CF 3 3 3 3 3 15 20 75 Fair 
7. CB 4 4 3 3 3 17 20 85 Very Good 
8. DM 4 4 3 4 3 18 20 90 Very Good 
9. DS 4 4 3 3 3 17 20 85 Very Good 
10. FTF 3 3 2 2 2 12 20 60 Fair 
11. FAA 4 3 2 2 3 14 20 70 Fair 
12. GFT 4 3 3 3 3 16 20 80 Good 
13. JC 3 3 3 3 3 15 20 75 Good 
14, KS 3 3 3 3 2 14 20 70 Fair 
15. KRD 3 3 3 3 3 15 20 75 Good 
16. MFM 3 3 3 3 3 15 20 75 Good 
17. MKS 3 3 3 2 3 14 20 70 Fair 
18. NM 3 2 2 3 2 12 20 60 Fair 
19. NR 3 3 3 3 3 15 20 75 Good 
20. OAF 3 2 2 3 3 13 20 65 Fair 
21. PEJ 3 3 3 3 3 15 20 75 Good 
22. RAW 3 3 3 3 2 14 20 70 Fair 
23. RDS 4 4 3 3 3 17 20 85 Very Good 
24. VG 4 3 3 3 3 16 20 80 Good 
25. XM 4 3 3 3 3 16 20 80 Good 
 
The researcher thrn computed the deviation and square deviation. Based on the 
calculation, it was found that the highest deviation (d) of the control group score was 20 and 
the highest square deviation (d2) was 400 while the highest deviation (d) of the experimental 
group score was 25 while the highest square deviation (d2) was 625. After getting the 
deviation of the pre-test and post-test in each class, then the researcher calculated the mean 
deviation score for both experimental and control group. The mean deviation of the control 
group was 0.92 and the mean deviation of the experimental group was 7.80. 
The sum of square deviation score of the control class was 210.19, and the sum of 
square deviation score of the experimental class was 1116.67. In order to find out the 
significance between the experimental class and control class, the researcher then analyzed 
the data by using formula from Arikunto (2008). The result of the data analysis showed that 
the t-counted was 6.03. By applying 0.05 level of significant with the degree of freedom (df) 
N1 + N2 – 2 = 25 + 27 – 2 = 25, the researcher found that t-counted (6.03) was greater than t-
table (2.00). Thus, it means that the hypothesis was accepted. In other words, implementing 
Critical Debate Technique improves the students’ speaking skill. 
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DISCUSSION 
 This research aims at how the critical debate technique can be applied to develop 
students speaking skill. The students try to deliver arguments and opinion. This technique 
also can be used to train students’ creativeness. The teaching and learning process style is 
student-centered, so the students did whole learning activities in the classroom. 
The implementation of debate in the teaching and learning process at senior high school 
has become one of the alternative ways of encouraging the students’ creativity. Debate 
activity can be used to give some benefits to the students. For example, the students get an 
opportunity to practice and self-learning. As in the debate, the students need to prepare for 
the topic and they will find and read the necessary information about the topic. This process 
provide a self-learning environment to the students.  
The researcher provided different topic of debate every one meeting. However, the 
appropriate way of implementing critical debate required a particular procedure. First, the 
researcher asks some questions related to the topic. This activity is called brainstorming. 
According to the data obtained in the field, the student felt confident to answer the question. 
Second, the researcher asks the students to sit in groups. Grouping the students enabled 
them to help each others, shared their ideas and it was easier for the researcher to manage 
the class and control their activities. In line with Manurung  and Mashuri (2017), that 
grouping provides more opportunities for the group member to help each other due to the 
fact that they almost all get familiar with the terms used and needed. In groups, student 
tended to participate more actively in practicing the speaking.  
 The researcher then provides the example of expression in debate. This is to help the 
students be familiar with the debate since some of the students have little knowledge about 
the debate. Third, the students are given a topic to be debated. Every member of the groups 
can present their argument related to the topic and the rest of the groups can respond to the 
argument. Last, the researcher concludes the result of the debate in order to make every 
student understand the core of the debate. 
Furthermore, on the first day of the treatment, students still get confused about debate 
although some of students already familiar with debate. The students have a problem when 
case building, such as having lack of vocabularies and having lack of materials related to 
the topic. The students play their own role in debate activity, some students mix Indonesian 
and English language. The students were given a topic about “whether the students should 
do their homework before going out or not”.The researcher then asked several questions to 
arise their idea about the topic. After the ideas had been arisen, the students then sat in their 
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groups. One group presented their ideas on why they agree with the topic, the others 
responded to them. During the class, the students showed their excitement on delivering 
their speech. They did not seem bored because the topic is very related to their daily life and 
they can share and defend their argument about that. 
At the second meeting, the topic was about “How about going to Aunt’s house first then 
to the supermarket”. Some students still performed their argument hesitantly. It seemed 
they paused, repeated the words when they were delivering their ideas. The researcher then 
suggested them to use “gap filler” in their speech such as “well”. This happened because 
they did not have enough vocabulary and lack of proficiency on grammatical rules. The 
researcher tried to create a relaxed and friendly situation, so it did not make the students feel 
frustrated. It was expected to enable them to develop their fluency and accuracy in 
speaking. 
At the third meeting, the topic that is given is“What about eating at new places?”.In 
this meeting, the students show some development, they began to deliver their arguments 
and opinions. They rarely stop in the middle of their speech anymore. Their speaking also 
are longer than theirs in the first and second meeting, even though the researcher sometimes 
have to help them in expressing their ideas, but the debate can run well. Because the 
students have known what to do, the teaching and learning process became better than the 
previous meeting. The students get enthusiastic toward the debate. They were more relaxed 
and more active in the debate. They were not shy nor worry of making mistakes anymore, it 
was considered as a good impact toward the development of the students’ speaking. At the 
fourth meeting, most students show their development, they can give their arguments, 
opinions, and advices longer. They make the debate alive.  
In the fifth and last meeting, the students were given more interesting topics such 
as”Smoking should be banned” and “Women should not work”.The students were able to 
use, respond and perform the debate well in these last meetings. All of the topics given were 
much related to their contextual life, thus it provides a real experience for students to share 
and defend their argument. This is in line with Manurung (2015) that when the topic is 
contextual the students get opportunities to hear or even to listen to the topics in their daily 
encounter and hence help them broaden their understanding of the topics. 
Referring back to the previous identified problem in speaking; difficulty to use 
appropriate vocabulary in a sentence, difficulty to handle the situation, difficulty to grope 
the next word to speak and difficulty to make others understand what they are saying. It is 
noted down that several factors of debate affect the speaking development of the 
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students.The first one is the topic of the debate. Debate provides interesting topic for the 
students to talk about. The topic is commonly about the things happening in the student’s 
daily life. By debating about those topics, the students can come up with more ideas that 
ease them to speak. The topic also motivates the students to read and discuss with other 
since the topic is interesting. The second factor is the circumstances of debating activities, 
which encourage students to speak on the spot. Before the debate technique was introduced 
to the students, they were very nervous to speak in front of people. They also struggled to 
find ideas to speak. Furthermore, debate allow students to be more comfortable at coming 
up with ideas on the spot because it requires the student to give speech immediately after 
listening the topic or the ideas that was delivered by their friends. This short time frame 
requires students to create mental talking points and students were able to think while 
speaking. Debate allows students to comfortably flow from one point to the next, without 
sounding scripted, fragmented, or awkward. Moreover, debate cultivate active engagement 
of students, the students changes from a passive to an active one.These factors help students 
to get more practice in handling the situation while speaking. Thirdly, the role of the teacher 
in debate activities. Since debate requires the students to be active, the teacher role is 
changing from teaching to facilitating. This allows teaching flexibility that comfort the 
students in speaking. The teacher also gives freedom to the students to talk without paying 
too much attention on the grammar. Thus, the students can speak freely. Lastly, debate 
provides students with expression they can use to make their speech more understandable. 
Before they know about debate, students struggle to make others understand what they are 
saying since they tend to speak without sign posting. They move from one point to another 
without clear explanation thus the listeners confused with what they are talking about. With 
the expressions they get from debate, they can highlight points in their speech to make their 
speaking more understandable. 
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